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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Paper 2R of the International GCSE Specification A in English Language.
This was the exceptional November series of the ‘A’ specification in International GCSE
English Language 9-1, following the cancellation of the summer series in 2020.

The specification consists of three components: Unit 1: Non-fiction and Transactional
Writing - 60% (examination); Unit 2: Poetry and Prose Texts and Imaginative Writing -
40% (this examination) OR Unit 3: Poetry and Prose Texts and Imaginative Writing - 40%
(non-examination assessment). Candidates may also be entered for the optional
Spoken Language Endorsement (non-examination assessment).

Unit 2: Poetry and Prose Texts and Imaginative Writing is assessed through an
examination lasting one hour and thirty minutes. The total number of marks available is
60. The reading and writing sections on this paper are loosely linked by the theme of
the text from the Anthology which appears on the examination paper.

This focus of this component is:

Section A - Poetry and Prose Texts: study and analyse selections from a range of
fictional poetry and prose texts.

Candidates should study the poetry and prose provided in Part 2 of the Pearson Edexcel
International GCSE English Anthology in preparation for responding to a given prose
extract or poem in the examination.

The specification identifies that candidates:

‘should be able to read substantial pieces of writing (extended texts) that make
significant demands on them in terms of content, structure and the quality of language.
Throughout the qualification, candidates should develop the skills of inference and
analysis'.

Candidates are advised to allocate 45 minutes to Section A, and there will be one essay
question on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE
English Anthology, which will be made available in a booklet in the examination if it is a
longer extract or will be in the Question Paper in the case of a poem.

Candidates will answer the question in this section and 30 marks are available. There
are three bullet points to prompt the response and the third bullet always asks
candidates to consider language and structure.

Section B - Imaginative Writing: explore and develop imaginative writing skills.

Candidates are advised to allocate 45 minutes to Section B. There are three writing
tasks, to some extent linked by theme to the reading prose extract or poem. Candidates
pick one question to respond to and the response is worth 30 marks. The format of the
tasks remains the same for each series: Question 2 follows the format ‘Write about a
time when you, or someone you know...", Question 3 follows the format ‘Write a story
with the title...” and Question 4 offers two images as a prompt for a response which is
always ‘Write a story that begins..." or ‘Write a story that ends...".



The Assessment Objectives for this paper are:

Section A: Reading
AO1:
e read and understand a variety of texts, selecting and interpreting information,
ideas and perspectives
AO2:
e understand and analyse how writers use linguistic and structural devices to
achieve their effects.

Section B: Writing
AO4:
e communicate effectively and imaginatively, adapting form, tone and register of
writing for specific purposes and audiences
AO5:
e write clearly, using a range of vocabulary and sentence structures, with
appropriate paragraphing and accurate spelling, grammar and punctuation.

It was clear that candidates were all able to respond to the story from the Anthology in
the examination, and that the majority had studied it before. Some candidates had
been taught the context of and background to the story, such as issues around
feminism and attitudes of society towards women and marriage at the time.

Throughout the qualification, overall candidates had been prepared well and all had, at
different levels, developed the skills required to answer the questions.

It was also clear that candidates used what they had studied in their reading to feed into
their imaginative writing, which inspired them. As the specification identifies, the main
aims for our candidates in this paper are:

e read critically and use knowledge gained from wide reading to inform and
improve their own writing

e write effectively and coherently using Standard English appropriately

e use grammar correctly, punctuate and spell accurately

e acquire and apply a wide vocabulary alongside knowledge and understanding of
grammatical terminology, and linguistic conventions for reading, writing and
spoken language.

Candidates had, pleasingly, been given the opportunity to practise their writing
techniques and planning and proofreading skills.

The responses of candidates had some positive features. Examiners were impressed by:

e evidence that many candidates had understood the content of and ideas in the
story

e evidence of coverage of the whole of the story

e the successful, integrated use of the bullet points within the question

e coverage of the assessment objectives required for this paper

e therange of vocabulary for AO5



e writing that showed creative ideas and suitable tone, style and register for
audience and purpose.

Less successful responses:

o failed to reference the question, with candidates simply writing something about
what happens in the story

o rigidly followed the bullet points in the question so that language and structure
points were almost an ‘add-on’ at the end

e had aninsecure grasp of language and structure with a lack of understanding of
how language and structure were used, feature-spotting or confusion of terms

¢ had limited comment on language and structure and relied heavily on
description of ideas or events for Question 1

o failed to support points using appropriate textual evidence or used over-long
quotations

e lacked organisation in their writing

e lacked accurate spelling and secure control of punctuation and grammar.

It was clear that candidates had been able to find at least some information which was
relevant to the question (either directly or indirectly) and could comment on language
and structural features. Imaginative writing was often interesting, engaging and
enthusiastic and had a clear sense of purpose and audience in the voice and ideas used.

Question 1

AO1

The first two bullet points in the mark scheme relate to AO1 - read and understand a
variety of texts, selecting and interpreting information, ideas and perspectives. The level
of understanding of the text from the Anthology is assessed in the first bullet point, and
the selection and interpretation of information, ideas and perspectives in the text in the
second bullet point.

At the very basic level candidates tended to comment on what was being said about
Mrs. Mallard in particular, for example her heart condition and her feelings about her
husband. They were able to show some understanding of the opening and ending of
the story, but the understanding and focus was uneven. There was often limited
selection and interpretation of information and ideas: for example, responses at the
lowest levels often did not move past the opening and the concluding sections. The
least successful approach, as one examiner noted, was:

‘the paragraph-by-paragraph approach, where candidates narrated the content of each
paragraph and identified language features (accurately) within that paragraph. This
resulted in the inclusion of a good deal of material that was irrelevant to the question
and often prevented candidates finishing. In particular, this meant they did not have
time to consider the ending of the story, which was indeed relevant'.

Candidates at the Grade 4 borderline were at least able to identify some of the key
ideas in the extract linked to marriage, although at this borderline grade there was
often an imbalance where the focus was on identifying basic/valid ideas and

information from the extract about marriage (for example, Mrs. Mallard loving her



husband but feeling trapped) rather than being appropriate, apt or persuasive for the
higher levels. For example, candidates at this borderline grade often had not considered
more than broad ideas. There was a lack of ‘drilling down’ into the extract to examine
the more nuanced ideas considered by candidates achieving higher marks. In some
responses there was misunderstanding of the relationship within the marriage. A few
candidates, beginning with Mrs. Mallard's youth and the idea of an ‘arranged marriage’,
stated that Mr. Mallard had hated and abused his wife and that Mrs. Mallard had hated
her husband in return, with no evidence to support these assertions.

Candidates at borderline Grade 7 were more direct in approach, as they were able to
select the relevant ideas from the extract linked to the idea of marriage in a detailed but
succinct manner. Candidates at this borderline tended to cover the full story, and
offered detailed points including Mrs. Mallard’s initial fear and inability to recognise her
feeling of freedom, the mixed feelings she has about her husband, society's ideas of a
woman's role in marriage as opposed to Mrs. Mallard's thoughts about a ‘long
procession of years that would belong to her absolutely'.

AO2

The third bullet point in the mark scheme relates to AO2 - understand and analyse how
writers use linguistic and structural devices to achieve their effects. There needs to be
understanding of the language and structure used in the text, and the level of skill is
also a discriminator. Explain is a mid-level skill, comment a lower level skill and
explore/analyse higher-level skills, which gives candidates opportunities to achieve
across the range.

At the lowest levels candidates often made reference to language and structure as a
brief add-on at the end of the answer. Candidates here often identified and named
devices, but did not demonstrate the skill or understanding to discuss their use, and did
not link these to the question. At this level responses were characterised by writing
without any explanations - candidates here were good at finding both language and
structure features, but not as confident at explaining them. The responses were much
more at a descriptive level, with limited and underdeveloped evidence.

Candidates at the Grade 4 borderline were commenting on both language and
structure. At this borderline grade candidates were commenting on and explaining
language and structure, with appropriate and relevant references. Candidates at Grade
4 borderline were able to pick out features from the story, but often there was little
developed explanation of the effect of these features. The majority at the borderline
grade were able to comment clearly on, for example, repetition (for example of ‘free’),
simile and metaphor (particularly of the ‘storm of grief’, ‘open window’, ‘'new spring life’),
short sentences and exclamations. Some explanations at this borderline grade were
non-specific and unrelated to the question: The writer uses language and structure to
engage the reader’. Responses at this level looked at the ending and were able to
identify that the reader is reminded of the heart condition mentioned at the beginning
of the story (structure) and the doctors' conclusion that she had ‘died of heart disease -
of the joy that kills'. This was regarded as irony but at this level not explained.



Candidates at the Grade 7 borderline were commenting on both language and structure
consistently, confidently and succinctly. At this borderline grade candidates were
exploring and analysing language and structure, with detailed and discriminating
references. The majority at the borderline grade were able to explore less obvious
features such as Mrs. Mallard’s eventual acceptance of the ‘monstrous joy’ (oxymoron),
linked with society's ideas of a woman's role in marriage, the suggestion of the ‘elixir of
life’ used to suggest the freedom from marriage as being magical and transformative
alongside the features of borderline Grade 4. The examples of language and structure
used at this borderline grade were much more considered and selected than at
borderline Grade 4, showing a perceptive understanding of the viewpoint of the writer
and the effect of details selected on the readers. At this grade boundary the ending of
the story was more closely considered than further down the levels, for example
looking closely at the irony that Mrs. Mallard was the one who dies, not her husband.
The most developed answers identified that in the end Mrs. Mallard achieved freedom
from husband and marriage through death, but not her husband’s, her own.

Some examples of what examiners noted are:

e ‘One candidate looked at Mrs. Mallard’s guilt at her feelings about her husband's
death, not just because of the pressures of society but because of her own
‘moral values', hence her ‘monstrous joy'. The idea was developed and supported
effectively and added an additional layer to previous comments on society's
attitude to marriage.’

e ‘some candidates linked in the attitude of society at the time to women in
general and their situation in marriage in particular.’

e ‘A popular quotation, not always dealt with effectively, was ‘She breathed a quick
prayer that life might be long. It was only yesterday that she had thought with a
shudder that life might be long.” Most candidates explained the first sentence,
sometimes including the irony that, as it turned out, Mrs. Mallard had a very
short time to live, but faltered on the second sentence, sometimes ignoring it
completely, even though it had been included in their quotation.’

e ‘Some candidates were able to analyse the emotional and physical effect of this
upon the protagonist, exploring in some detail the initial conflicting feelings that
existed and their effect upon the reader. The most advanced answers looked at
the institution of marriage itself and the roles/expectations that society upheld.’

The final bullet point in the mark scheme relates to selection and use of references
from the text which has been studied for both AO1 and AO2. This is a very useful
discriminator in this question. As previously mentioned, candidates were sometimes
unable to consider references that supported different ideas and information (rather
than many references which illustrated the same point) where candidates perhaps
missed key elements that would have demonstrated apt, persuasive selection of
information and ideas.
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Examiner Comments:

There is definitely ‘some understanding of the text’ here, Level 2, and it is clear that the
candidate knows what is happening in the story. The selection and interpretation of
information/ideas/perspectives is valid, but there is very little focus on the directed
question - which is about marriage. It is always stressed in this report that candidates
should answer the question set, not tell us everything they have been taught about a
text. Nonetheless, the candidate shows very methodical work, moving through the text
paragraph by paragraph, and while the opening is fairly descriptive, it has the idea of
Mrs. Mallard being sad about her husband'’s death at first. There is some sense of her
independence, but the candidate appears to be slightly confused about her ‘bad mood'.
The response moves between description, ‘And the peace of the environment’, and
some understanding/comment, for example she is weak, there is nothing she can do,
her view of her husband’s death changes, she feels free (showing some clear
understanding here - Level 2/3), she thinks of the future and how it will be bright. Also
covered is that Mrs. Mallard is confused about her feelings for her husband, which
could be implicitly related to the question. There is understanding that her sister is
worried about her, and some awareness of the impact of the end. The candidate has
clearly been taught about the content and covers quite a lot of it, with description and
comment.

There is some comment on and understanding of the language and structure used by
writers to achieve effects, so this is Level 2. The comment on the metaphor ‘storm of
grief' to show sadness is valid, as is the simile of the child and the ‘goddess of Victory/,
but the points on structure - the direct speech and ‘one sentence’ purely identify and go
no further. The use of references is valid, but occasionally these are very long.

On balance, all of Level 2 is met. The candidate meets the first bullet point in Level 2/3,
but does not move into Level 3 due to the lack of the selection of information relevant
to the question. The second bullet is met in Level 2. The third bullet, AO2, is met in Level
2. The language points have potential to move higher into explanation, but there is just
not enough to convince us this is secure. The final bullet point is met in Level 2 -

11



references are valid, but not developed, and are over-long in places. Although there are
areas where the response is descriptive, the candidate achieves the top of Level 2, mark
of 12, for the range of text covered and their understanding of the text.

12
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Examiner Comments:

Other than saying ‘poem’, there is sound understanding of the text and implicit link to
the question. The response shows a sense of Mrs. Mallard as a weak person, how
society thinks she will be badly affected by her husband’s death, how we feel pity for her
as she weeps and how she is in shock. Her changing feelings are explained, as is the
contrast to how society sees she should feel (again, implicit link to the question). The
ideas selected of her feeling free from being trapped in her marriage, the sense of joy
she feels, the sense of control she felt from her husband, are relevant and explained.
The ending is referenced although with slight confusion (Richard).

For AO2 there is explanation of language techniques, for example ‘careful language
choice ‘gently”. Short sentences are explained as being used to build suspense, the verb
use ‘sank’ is explained, as is the contrast in the text between earlier and how she later
feels, repetition of ‘free, free, free!’, exclamation mark. The references to adjectives are
not quite as securely explained - the example of ‘monstrous’ to show joy is not clearly
linked. Adjectives used to describe ‘corpse’ are commented on rather than explained.
Structure is explained in terms of its use to highlight happiness and joy.

Overall there is sound understanding of the text (Level 3), appropriate and relevant
selection (Level 3), clear understanding and explanation overall of language and
structure (some comment which is more Level 2) and appropriate references (although
these are not always fully clear and it is not always evident that they apply to the points
being made). The response is prevented from going to the top of Level 3 by some points
of language and structure which are comment rather than explanation, and references
which are not as clear as they could be - the use of ellipsis in the examples makes it
difficult to see the connection between them and the points being made. A mark of 16 is
achieved.

16
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Examiner Comments:

This response opens confidently with language, and although the link to the speed of
marriage is perhaps debatable it shows focus on the question. The lexical connotations
showing optimistic tone is explained, but the link to showing ‘lack of love in their
marriage’ is not very clear. This is perhaps the idea that the setting contrasts with the
feelings? This point is not clearly connected. The idea of visual imagery symbolising
beacon of hope is explored, but, again, the link to marriage could be made more clearly
(it is implicit, but we wonder what the candidate means by ‘double-sided).

The point about feeling powerless is relevant and explored with some details
(derogatory, lack of balance, lack of equality, showing unequal and unfair aspects of
marriage). Repetition hinting at relief, showing shackles and oppression, the degree to
which she felt controlled and dominated is definitely thorough and exploring - the
response becomes more confident here. The responsibility given to a short sentence is
interesting and shows some exploration. The exploration of the simile is perhaps
extreme, but it is interesting, and the oxymoron of the ending is confidently handled.

This is a mixed response that gets better as it ‘gets into its stride’. There is definitely
sound understanding (Level 3), and it is quite sustained (Level 4) - in some places it
could just be more connected to the question. There is a feeling that there could be
some perception, but sometimes this is not clarified enough. The selection and
interpretation of information and ideas is appropriate and quite detailed. It supports
the points being made (sometimes more is made of the link to marriage than is
obvious). For AO2 there is definite thorough understanding and exploration of language
and structure and how these are used by writers to achieve effects. In some cases, the
points made explain to us the potential for exploration - the examiner is sometimes left
with the feeling there should be more. The selection of references is detailed and
appropriate and, in most cases, fully supports the points being made (although these
could be debated for some points). A mark of 23 in Level 4 is achieved. The eloquent
and confident style of this response perhaps could be seen as a positive, but this is not
rewarded in this particular question, but could help in the response to the Writing
section.
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Examiner Comments:

In comparison to the previous example, this answer is not as fluent or confidently
expressed. It is structured using the bullet points in the question, which is, of course, a
helpful approach, although could become repetitive when language and structure are
usually covered in the sections on the first two bullet points of the question and then
again in the section on the third.

The response moves straight into the idea of heart trouble as a metaphor for Mrs.
Mallard's feelings in her marriage, how it represents and hints at an unhappy marriage,
and the candidate explores this point. Personification is explored, being unable to
control emotions, hard to compose yourself, and simile is explored (there is a repeated
structure of ‘Next is..." but that does not detract from the quality of the points being
made). The response makes interesting points on the use of a dash and short sentence
and there is thoughtful exploration of this. The use of direct speech is not so confidently
explored, but the point about exclamation is clear in terms of how this links to
excitement and the impact of an unhappy marriage.

There is consistent and sustained focus on the question. The candidate moves to her
future and here symbolism is analysed and shows some perceptive thought - the
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freedom, the brightness that reflects her future, the sun setting in the west showing a
sense of ending, the sense of her being ‘above men’ (arguable but interesting idea).
There is some analysis of direct speech, repetition, punctuation in ‘free, free, free!’,
‘there would be no’ and the candidate expresses the impact of this well - ‘No one to take
care of, no one to rely on, and no one to hold her back'. Irony is well-chosen as an
example, as she is anything but ill, and ‘elixir’ being linked to a magical transformation is
interesting. The idea that a lot can happen in an hour shows understanding of the
speed of events - something not a lot of candidates pick up on. The use of simile,
‘soddess of Victory' is analysed as she ‘won the battle against her unhappy marriage'.

The deliberate section on language and structure is an interesting approach. There is a
danger of repeating points already made, but this candidate makes very apt and
persuasive additional points with discriminating evidence (Louise used rather than Mrs.
- it's arguably not correct, as it's unlikely her sister would call her ‘Mrs. Mallard’ but is an
interesting point). The ending ‘metaphor’ is analysed well, as is the irony. The ‘plot twist’
ending is perhaps more explanation and is maybe not needed, but there is more than
enough evidence in the answer already.

This response meets the first bullet point in Level 4/5. The candidate definitely shows
sustained understanding of the text and it is perceptive in parts. The selection and
interpretation of ideas and information is apt and persuasive (Level 5). For AO2 there is
a mixture of a few parts of thorough exploration but there is also some perceptive
analysis of language and structure (Level 4/5). The selection of references is
discriminating and apt (Level 5). ‘Best-fit' places this securely at the top end of Level 5
with 28 marks.

Examiner Comments:

Writing

At the lowest grade boundary candidates tended to offer a basic response. They always
had straightforward use of tone, style and register, with audience and purpose not
always clear. At this level candidates tended to express but not always connect ideas
and information, with limited use of structural and grammatical features and
paragraphing. There were few responses that only achieved Level 1 and where they did
this was mostly because these candidates hardly wrote anything, offering a basic
response, or the sentences did not make sense at all.

At the Grade 4 borderline candidates tended to at least have straightforward and at
best appropriate use of tone, style and register, selecting material and stylistic or
rhetorical devices to suit audience and purpose. At this borderline level candidates
tended to connect, but not always develop, ideas and information, with some structural
and grammatical features and paragraphing. There was a tendency in the majority of
responses marked at this borderline grade to set out a stronger description in the start
of the extract and then focus more on plot towards the end where planning had let the
candidates down. In some cases, the writing lacked development to move higher into
the mark scheme for AO4. At this borderline grade the use of vocabulary and syntax
tended to be appropriate but repetitive and at times limited to vague simile/metaphor,
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use of short sentences, questions and exclamations for effect. The level of AO6 at this
borderline was appropriate but overall formulaic, where it appeared that candidates
had been advised to include plenty of adjectives or similes in their writing and felt the
need to include them at all times.

In the best responses, candidates tended to at least have successful and at best touches
of subtle use of tone, style and register, managing ideas and stylistic or rhetorical
devices to suit audience and purpose. At this borderline level candidates tended to
manage, but not always manipulate, ideas and information, with a range of structural
and grammatical features and paragraphing. Responses at this level had some creative
ideas, humour and withholding information to the end as a technique. The Grade 7
boundary tended to have some selective vocabulary used for specific effect rather than
just to demonstrate knowledge of particular multi-syllabic words.

The assessment objectives for these tasks effectively discriminated the quality of
responses. Advice to centres would be to encourage candidates to avoid thinking they
need to write a whole novel or even short extract in the time available - they need to
have a clear organisation and direction in mind, and to perhaps not ‘over-season’ the
pieces with vocabulary and syntax.

The main areas that discriminated these responses were:

e whether candidates could meet both parts of the first part of bullet one in the
mark scheme for AO5 - for example they often expressed ideas to achieve in
Level 2, but these ideas lacked the order for the second part of that bullet. In
Level 3, they may have connected ideas but not developed them

e the success of tone, style and register in AO4

e the spelling of basic vocabulary in AO5

e the accuracy of punctuation and use of varied punctuation in AO5

e the use of a range of sentence structures for AO5.

Sentence structure was clearly an area centres had focused on: varying the way
sentences begin; more use of subordinate clauses to begin complex sentences; effective
use of one-word sentences and one-sentence paragraphs to demonstrate conscious
crafting. Some candidates attempted to use ambitious vocabulary while some seemed
to steer away from ambitious vocabulary in order to maintain accuracy. A key message
to centres is to focus on crafting and organisation whatever the nature of the task. This
was a common weakness running through all but the very best answers. The more
‘pedestrian’ answers showed a lack of organisation and often demonstrated a lack of
planning and direction.

Be ambitious in the structure, vocabulary and range of ideas and try to be creative and
original. It was clear that there was some excellent description.

In terms of register it was clear that the majority of the candidates knew how to write an
imaginative piece, however there were a few that produced responses more like an
essay. In this series some responses to Question 3 were more transactional than
imaginative. Examiners noted that some candidates need to manage their time better,
as even some responses that started off strong appeared unfinished or rushed at the
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end. Examiners felt that candidates would benefit from planning beforehand so that
their stories have cohesion.

Some comments from examiners include:

e ‘There was some wonderful vocabulary, sometimes with the sense of it being
‘paraded’, but nevertheless ambitious. Many answers were able to punctuate
with accuracy and there was often evidence of candidates writing for effect by
varying sentence structures.’

e ‘Otherissues included lack of organisation, for example no paragraphs,
problems with punctuation (often minimal) and poor spelling. Subject/verb
agreement, verbs in general and change in tense part way through meant
difficulties arose.’

e ‘The best answers felt crafted both in terms of the vocabulary selected and the
wide range of punctuation used. Varying sentence type and length was also a
feature of the higher-level responses.’

Question 2: Write about a time when you, or someone you know, made an
important decision.

Examiners noted that this question was most popular and responses were the most
successful overall, with one saying ‘There were some very well-paced and engaging
examples'. There were a wide range of responses being offered which allowed the full
range of marks to be applied, since most candidates had made an important decision,
or one they regarded as important. Sometimes the decision was made by parents or
other family members. Many of the answers considered choices made in examinations
or choices about courses to be taken in further education, either at home or abroad.
One looked at their decision about which texts from the Anthology to study for the
International GCSE English Language examination (the correct decision being, of course,
all of them!).

Candidates wrote quite effectively about their future choices in terms of subjects and
careers. Engineering seemed to be the subject favoured by parents, with one candidate
introducing some humour with an ‘engineering uncle’ who tried to ensure all the family
became engineers in his firm. ‘Science versus Commerce’ led to some interesting
discussion of the possibilities in both. In some instances, parents took the decision for
the student, causing considerable unhappiness. Many parents were unhappy with their
child’s decisions to choose sport, for example ‘Engineering versus Cricket'. There was
much soul-searching as to whether to ‘go abroad to study and leave the safety of home’
or stay in a safe ‘harbour’. Candidates felt comfortable writing about school situations,
however straightforward, such as confessing about breaking a window, when the other
‘children went away very quickly’, leaving the culprit to choose between keeping quiet
and ‘the importance of honesty'. Family situations and relationships provided a basis for
difficult decisions including when parents got divorced and the child had to choose
between staying with one parent in one country or another in a different country. One
child had to make a difficult medical decision, which was whether to agree to have their
father's cancerous tongue removed, the refusal leading to his death and the child's
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guilt. Some candidates drew from their experiences of their schooling and how this had
been affected by the global pandemic.
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Examiner Comments:

This response achieves marks of 6+3 (9 in total). In this response there is evidence of
some Level 2 achievement. It is more than basic in Level 1, and more than ‘limited’ in
terms of clarity but is struggling with form. The response does communicate in a
broadly appropriate way. There is some grasp of the purpose (decisions), but really only
at the start and the direction is lost towards the end. The sense of the
expectations/requirements of the intended reader is not obvious (imaginative writing).
The response definitely shows straightforward use of form, tone and register. For AO4 it
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meets the first bullet point in Level 2, the second in Level 1/2, and the third in Level 2. A
mark at the higher end of Level 2 is appropriate here, but it does not border on Level 3.

For AO5 there is some expression of ideas and some basic order (Level 1/2). Itis
arguable that it uses paragraphs and a range of structural and grammatical features
(Level 1/2). The candidate does use some correctly spelt vocabulary (Level 2), for
example friend, planning, completing, recently, and there is some quite varied vocabulary
spelt correctly, for example chemical, roaming. This variation is not evidenced enough to
feel that this is nearing Level 3 for that part of bullet point 2 of the mark scheme. The
candidate uses punctuation with some control (inverted commas, apostrophe). For this
part of this bullet Level 2 is met, but the sentence structures are repetitive and lack
control, so this part is met in Level 1. This is therefore ‘best-fit' at a mark of 3, just into
Level 2.
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Examiner Comments:

This is a secure example of Level 3 achievement. The response communicates clearly
the idea of the competition and the feelings the writer has, and their decision to
continue in light of injury. The events of the competition are quite simply organised and
quite straightforward in tone, but are clear: the opponent comes in, there is a missing
belt, the narrator competes in a first match, wins, then competes in a second match.
The build-up of ‘But | forgot’ suggests something will come of this, but it is not very
clearly explored (perhaps in not wanting to let family down?). Events move clearly to the
semi-finals, the injury, the decision, the lesson learnt. For AO4 the response meets Level
3 securely. It communicates clearly, with a clear sense of purpose and understanding of
the expectations/requirements of the intended reader. There is appropriate use of
form, tone and register. It is secure enough to sit on the border, but not successful
enough to move into Level 4. A mark of 11 at the top of Level 3 is appropriate here.

For AO5 the candidate connects appropriate information and ideas and there is
development in the narrator’s feelings about the events. Structural and grammatical
features and paragraphing make the meaning clear. There is use of varied vocabulary
which could be argued as ‘selective’, for example adrenalin, defending, tournament,
opponent, and spelling is accurate overall. There are some lapses in tense, and the
candidate uses some accurate and varied punctuation (speech marks, exclamation
mark), adapting sentence structures as appropriate. For AO5 the candidate meets Level
3 fully (despite some lapses in tense control) and borders Level 4 with some quite wide,
selective vocabulary and a brief attempt to show deliberate changes in sentence
structure for effect. A mark at the top of Level 3 is awarded, 7 marks.
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Examiner Comments:

This response has a very descriptive and engaging opening. The candidate is really
striving for effect and to create a sense of setting. Suspense and sadness are effectively
built about the death of the narrator's mother. The story communicates successfully
overall and creates a poignant and heart-breaking tale (although there is some arguably
‘heavy-handed’ description and some confusion about the ending, but we assume the
children have been adopted).
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There is a secure realisation of purpose and the expectations and requirements of the
intended reader. While sometimes heavy-handed, there is effective use of form, tone
and register. There is some perception and subtlety in the feelings created. A mark of 17
reflects that there is sometimes a lack of subtlety in the description used (for example
‘absolutely mind-blowingly relieving journey’), but that there is much to credit here.

For AO5 vocabulary is ambitious and strategically used, for example silhouettes,
picturesque, tyrannical, magnanimous, auspicious, opulent, although some words are
chosen that are not quite as successful as they could be (for example vigilance,
adamant). There are some spelling errors, but often in ambitious vocabulary choices.
The candidate does punctuate writing with accuracy to aid emphasis and precision,
using a range of sentence structures accurately and selectively to achieve particular
effect, for example some short sentences and some direct speech. A mark of 11 credits
the ambition here and the quality of the language used, but also reflects that there are
some lapses in accuracy.

Question 3: Write a story with the title ‘A Future World'.

This was the second most popular question, but a number of issues caused problems.
The most obvious was the fact that many candidates did not follow the instruction to
‘write a story’ and based their answers on discussion of present problems exacerbated
somewhat in the future, such as climate change, environmental issues, the present
pandemic or the possibility of war. In some cases, one of these ideas was used to link
with an element of fiction, but this often proved an uneasy combination. The candidate
who began ‘In the future that is different from the modern’ went on to list changes that
had taken place. Candidates must meet the rubric for a question otherwise they cannot
be rewarded for the achievement of purpose, and in some cases, audience. While
transactional writing that uses some elements of creativity can be successful, a
transactional approach in a story is highly unlikely to be successful.

However, many answers did produce stories based on the future, with a range of ideas,
both positive and negative, with many dystopian futures evident. For example, school
being cancelled in the future so playing the piano instead was the option or having an
accident and waking up in a different world. Future worlds had popular details such as
flying cars, robots to do all the work, spaceships and time machines. One examiner
wrote:

‘Time travel produced some effective moments, as when the cost was one second of the
traveller's life, to be taken whenever...unfortunately, it was taken just as his parachute
was supposed to open! ‘Breakfast on earth, afternoon tea on the moon’ was a
promising start. One spaceship contained the ‘last one hundred seeds of carrots and
potatoes’.

Another comment noted:

‘My favourite began ‘Not Utopia, Dystopia’ and continued ‘The harsh living conditions
forced children to throw away their youth and come to terms with death’.
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Examiner Comments:

This response has been included as there are a few responses this series that have
taken a more transactional approach. The candidate has started out with another
question then changes, which has impacted on time. Writing transactionally in
imaginative writing can be considered rubric infringement, but we mark positively.

The focus is on the 21 century here, the evolution of technology, and there is address
to the reader ‘we are currently’, ‘'made us humans'. The candidate moves to benefits of
technology at the bottom of the first page, but this is not connected to the idea over the
page which moves to COVID-19. The response describes the situation, ‘As the
advancement of the technology’ (not clear how this is related to COVID-19 until they
mention measuring temperature, but we need to make that connection). The idea of
‘More easier for us humans to live’ due to technology is not clearly expressed and
lacking in detail. There is straightforward tone - ‘There are many advantages and
disadvantages of the technologies getting evolved'. There are some ideas included:
technology replacing humans, leading to cost saving, but then it moves to
unemployment, people earning less, will make it ‘impossible to survive’, ‘lead to
starvation'. These ideas do not flow from each other and it is difficult to see their
connection. The response ends with a plea that we should stop unemployment, but it is
not clear how this relates to technology or COVID-19.

‘Best-fit' is required here considering the task not following what is required. It is more
than basic and limited in clarity overall, but some ideas do lack clarity. It could be
argued to be broadly appropriate. There is not a great deal of awareness of purpose,
other than what might happen in the future. The audience is addressed. The form, tone
and register are straightforward. Given the limitations, a mark in the middle of Level 2 is
appropriate, 5.

For AO5 there is some lack of control and the third bullet point is definitely only met in
Level 1: ‘Uses punctuation with basic control, creating undeveloped, often repetitive,
sentence structures’. However, credit is given for spelling of some varied vocabulary, for
example vulnerable, manufacture, quantities, so the mark just moves into Level 2 with 3.
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Examiner Comments:

The response starts out with an engaging opening but loses direction and pace a little
towards the end (the candidate spends too long building up the scene at the beginning).
It is appropriate in creating a sense of the future world (the isolation, danger, the
struggle to survive), and, in that sense, it does communicate quite successfully (Level
3/4). The capture of Leah is handled in quite an effective way in terms of tone, but after
that the pace of events is not quite as successful as there seems to be a rush to the
ending. There is quite a secure realisation of purpose and the
expectations/requirements of the intended reader (sci/fi, post-apocalyptic world). The
form, tone and register are appropriate and sometimes effective, but this is sometimes
impacted upon in effectiveness by the quality of AO5 (varying verb tenses, for example).
It is mixed, but ‘best-fit’' is the middle of Level 4 and achieves 13 marks. It does not
border on Level 5.

For AO5 the response does manage ideas (it comes back to the suicidal man, for
example) and uses structural and grammatical features for effect (Level 4). Sentence
structures are managed for deliberate effect - short sentences for example (Level 4).
There is a range of punctuation for clarity, and some wide, selective vocabulary with
accurate spelling, for example Armageddon, post-apocalyptic, armoured (this could be
considered quite extensive, but this is more so at the start than the end). There are
some issues with verb tenses which impacts on quality of expression, so a mark of 10 at
the top of Level 4 is appropriate.

Question 4: Look at the images provided. Write a story that starts ‘l laughed out
loud'.

This question was attempted by a very small number of candidates. All candidates
started their responses using the given sentence, with many using the images supplied
to inspire them. There was a wide range of responses throughout the levels with a
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number using flashback as a way to alter the mood. It was interesting to see how the
same initial words were adapted by candidates and the direction they took. The
majority of candidates used a linear approach while a few used a circular framework.
There were some responses that began with the statement and then wrote an account
of an incident or event that had no cause for laughter, such as the account of the death
of a kitten called Harold, which produced regular ‘floods of tears’. One candidate wrote
about climbing an ice hill with a friend, who died, another went to school and watched
the moon, while another was set in school, where the writer could not remember a
formula in the mathematics examination. He hesitated between honesty and a good
grade and then the others in the class laughed when he was caught cheating.

Example 1

&hiunj\sa-ftorMr&\jﬁw.wsoﬂe..a{ﬁhdﬁt}-uf}w
btk T R

Thﬁa,y'hdlé-,ﬂ*ﬁﬁh ....... mwﬁe%mmahst}w.t},awsemg"wo(

m(s/m\“adL\Mﬂ({ichca[m‘FM)Lmt.lwllmsoh}w

_._._._.fm._____‘.....ba.s.f...s_h___mfmsx,xm_i'j.....d..uz.....ﬂ___ﬂh{um;&t.....duj_..jfs.__:g.g}M_y .......
LnJ’\a«marrfw%/mn@m,ﬂhu,sﬁm*a@«twn ______________________________
S‘tr@hgdﬂ)oh}'\?]l’{'mwlfhulﬂHfﬂf&ﬂtd\t ....ajbv,.ﬁj.s..___.._£13L¥J.......:,..._........

________ ﬂqaunwbhmplllppl‘m&

mrsmgukrglfs}\usl?hndrﬁ‘Mt}l)/’]SSOMM“{;‘{}W!K

t ”‘“"’“J‘S}“ ________ ‘ et ke en with sodden il
ﬂbeJFhM&?MAWWMMS&HMM(-&}WSE'”NQLQYIQ[) |
ﬂ.lﬁmoll?‘t&r]lor&’hf’hﬂ-ﬁ‘.’—mﬂduﬁfmw, 10w U‘err,}\!/(fé’/a(rtmh _'

l"’Sd(I;{']-erm’&DhGG}\&'wamah/;H)&Ltmh}}lae,(o&'l?'rﬂlyﬂl

48



iuHrt:)'s.t}Latf‘fumdlm{dtkatﬂ?rs/}'aﬂam{’;rzm-tfm

lgmdﬂmkmcTM,ﬁhmmdwsgmfhufM(pﬁjauf
%Lauiﬁm’mﬁ{$}LfﬂanLJJ‘“U}WraMarr,4£&Fﬂ ............................

WM(&W,&}\LSMM%[ . lCs.o. TCRAn a!'sm .Eh.safm“f...bﬂud
efmnim/]/ext,,shlmwms ........ farwkums}ndgm
Mkaatf;dump(agd hee “svbtle ond elue’
'ﬁdmganﬂ[shmmabnkﬁ&n;ku[d&mﬁa
‘ﬁhtﬁhtmﬁahahﬁfﬁllam%tIﬁ&m&fﬂﬂ-fﬁﬁﬁﬁnnj
C(lﬂ&&r‘tf]Clhdi“ngmt'bJ\Langﬂ}rﬂk%gt,asatAatM
bwsam(}’Oxdhclﬂf'omz.u/-cwujb(?ﬂ'w,ﬂl/jﬂattm S ST
r$€d‘f‘.l‘tbm{"Lht-ﬂhﬂtﬁ{f&;hﬂw"%}jﬁ,f&ﬂ{m(
o, auept the sonse passively b reJ-aarmj- Bocir A sundondd. | [ !
Aol irmediated E}lm é’mhz,,lémswadm}n e titlbn
illuserntes she walizes'she 'vill apn o fuvsct of freedom
/{m*'fm,fm{ /n'(‘ﬂ}\PfW'(ﬂm;S}ug&fLﬂ

r

 ronseroms. jo uhdnjaugp}nxymm)wmmuy
i wndlict s thmwm)m‘taopalnﬂémnjthmmfh
mcllmw,{lthagdhsml\/n:&ﬁ’,s 0 I.#)wolwgeam?
)qjd_u{pd,zﬁ»mre‘fh‘f,{'.jk/J/Mﬂ}ulm,thytmj
LyslwlcanlA«,‘saﬁc:htmmthrghhr;mj S —

49



..ﬂd&t-;ﬂ_ el A h&fhﬁ/f’m&dl&mm%hmﬁ Mg
Ms}?wl ,,,,,M.._....SAJ.,,,ﬁ.bm.._}.w.hmlmd.fs.,..,almh-ﬁhd,ﬂyﬁ__k__

kaﬂlweﬂhm’c’mﬂa‘}mm' owerer, e lave e il
Lanv&lslegL\’Sl\art%&&hwsﬁ%nﬂﬂmhm,lo}&nd!}wl
M”WJ'\M, aLirf:hL&tb’&r"'Fu m,shkd;-ﬁmw
inl'h&r’muri cina}w-&MJhgwlnh!T}Wmhmh .........

be no pre v live for a‘w:n"tlvuummgwﬁ”andﬂhf;

AJ?IMfb\flf"‘{'t!lmfﬂﬁ.rh?’i't&wl”MFﬂhﬂ\Mlaw—'M'th)
Htfm,gmca.imnmlwy,h«hmlvmal”bml:s}&r

]tMlhntmgdrmmo}&.ﬁfmﬂnﬂ]ah—t’h‘&qu

T doscripeions of  secting ploys o b essentis] pore 4 well.
q“}iml'tu-bhﬂflﬂ'lufﬁt:zmnm%; .. .ml:jsanmy
.......cledm{ﬁnn__i...,,lhylud.inj,,,.,..Siq]»:.J;k..c..,.f.-.bms,ﬂ“M,,a.ft.,ﬁpimw,
rath the o Spring Ble -, amell Like " dolicious breach”
MJ‘SWn‘lL{}l‘S?arnwm'bm-h-urlnﬂ’mamm,
rd&[mmsbrﬂ&t‘»':sa&{w&mbf&dzﬂa(’kﬂnﬁwhaﬁ
dmnftmmsmﬂ‘.ﬂwumd’skk,ﬂy;m&#n(mﬁ-&h
'hualskﬂllﬁhmtfmama{;ﬂnﬂthvlrrmjoll;&
wl'hblmﬁméwwf}v_mblrtllﬁ}/humaunnlnndkuw
aLM.ye,alMM}ijm@JJmamllj,n}\gdzpm
ﬂllfyk.”}wb}“ﬂ-ﬁ5L3’M‘QIDMJ5'tI'\$‘L4'\&‘H‘Qﬂml
P:Is,lammbera-bhaf}w o I'M rld’ Mrfk%xv‘?&}mﬁnl
qwbnwhmmjmﬂtkmlmanlrmpmndolﬂﬂa
m;p.ll,ﬂ.rduwudahrﬁnmnf{{tﬂ}{‘ndm

Examiner Comments:

The story crafted here is comparable to the third example for Question 2. There is an
engaging opening that draws the reader in, although some issues with expression
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impact on the effectiveness. The sense of someone living with cancer is effectively
crafted, as are the views of others (again, the expression impacts on the success of how
these are presented). The sense of the narrator as a successful painter is effectively
created, although some confusion in ‘it is worth for me to use my life to seek for them,
even exchange with my life’ impacts on the success of the feeling being created.

The crafting is more evident and more confident in the final section while the narrator is
painting the sunset, and the description is successful and effective: the natural world
transferring energy to the narrator, the change in the clouds, the stars coming out and
the sun setting. For AO4 all of Level 4 is met, and the candidate just moves into Level 5.
In comparison to Example 3 for Question 2, the expression does impact more on the
success of the piece and although it just moves into Level 5 with some subtle and quite
sophisticated ideas, it does not quite go further because of the expression. It attempts
to communicate in a perceptive and subtle way and achieves the same mark as
Example 3 for Question 2, 17, just for slightly different reasons.

In AOS5 the candidate just moves into Level 5 again. They are really trying to manipulate
complex ideas and they do utilise a range of structural and grammatical features to
support coherence and cohesion. In contrast to Example 3 for Question 2, there is not
the range of extensive vocabulary used strategically, but there is evidence of wide and
selective vocabulary such as Breathlessness, feverishly, submerged, with occasional
spelling errors. The candidate punctuates writing with accuracy to aid emphasis and
precision and uses a range (dashes, speech marks, exclamation mark), and they use a
range of sentence structures accurately and selectively to achieve particular effects.
This, again, achieves the same mark for AO5 as Example 3 for Question 2, 11, but for
different reasons. While the vocabulary is not as extensive, the sentence structures are
effective and used selectively, but the effectiveness is sometimes impacted upon by
lapses in control.
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Summary

Based on their performance on the paper, candidates are offered the following advice:

Ensure you have studied the poetry and prose texts in the Anthology fully and
use the examination time to remind yourself of the text, not re-read it.

When a longer extract or story is used, consider what the key points to pick up
on are, linked to the question you are being asked.

Make you are covering pertinent points from the whole story from beginning to
end in order to meet AO1 in the higher levels.

Read the question carefully and make sure you are answering this question, not
telling the examiner what you know about the text you have studied. The
selection needs to be relevant to the question you are being asked, in this case
the presentation of marriage.

For AO2 (language and structure), make sure you are offering ideas about how
language and structure are used. Many of you were able to give examples, but
sometimes you did not offer points about how the examples were used.

For AO2 try to cover points on both language and structure, commenting on the
different techniques that have been used by the writer and how they link to the
overall topic of the question, in this case the presentation of marriage.

When you are writing, always think about your reader, what information and
ideas you want to develop and how you want the reader to react at different
parts of your writing; then choose the best words, phrases or techniques
available to you to achieve those effects.

Think carefully about how you will begin to write so that it is engaging for your
reader from the very start.

As you begin to write, know where you will end. This will help you to write in a
manner that is cohesive and coherent for your reader.

Take care throughout with accuracy: spelling, punctuation and grammar
In writing, focus on crafting and organisation whatever the nature of the task.

Be ambitious in your structure, vocabulary and range of ideas and try to be
creative and original. We are often incredibly impressed with your creativity and
ability to write in such an imaginative way in the time given.
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